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     Senacre Wood Primary School 

At Senacre Wood Primary School, we aim to provide an environment where children can learn to 
communicate efficiently, effectively and with enjoyment through printed and written English. In 
support of our aims, Literacy is taught every day in each classroom. We want to develop real writers 
who record for a purpose and an audience. Our writers will edit, revise and redraft their work like true 
authors with our support and guidance. We will build on your child's existing skills and develop them 
in partnership with you by encouraging independent home learning that re-enforces what is being 
taught in the classroom. 

Every opportunity is taken, from the time your child enters school, to expose them to an attractive 
and stimulating array of books to develop a love and enthusiasm for reading. Your child should come 
to enjoy reading for its own sake, and to turn willingly to books as sources of pleasure and information. 
For this reason we use a carefully graded system which incorporates both reading schemes (Oxford 
Owl and Pearson) and a mixture of classic and modern children’s literature. This enables us to provide 
a wide selection of fiction and non-fiction books at each level of development and also to give your 
child access to well-written texts that stimulate their interest and encourage positive reading habits. 
Children are encouraged to read online and access different genres and texts types to broaden their 
understanding of how language can be used in different formats. 

Since September 2014, a New National Curriculum is in place. The staff at Senacre Wood have 

reviewed and adapted the English curriculum as practice within the school has evolved. 

We aim to develop an enthusiasm for English in all its forms. By developing a comprehensive range 

of life-long skills and knowledge, we aim to foster a love and appreciation of a variety of literature. 

Our child-led approach enables our pupils to access all 

aspects of our enquiry-based curriculum. 

Aims 
 
Senacre Wood Primary School works to ensure that all 
children develop the ability to communicate effectively 
and that any barriers to learning are swiftly identified and 
steps taken to remove them.  
 

 To enable children to use and understand 
language as speakers, readers and writers. 

 To encourage children to be competent, 
confident and independent in the use of 
language.  

 To provide the opportunity to monitor and 
assess the language development of each child.  

 To develop children’s awareness of different audiences and purposes for speaking and 
writing.  

 To enable children to use high quality English language in all areas of the curriculum.  
 To encourage a whole school approach to language teaching.  
 To quickly identify any additional needs so that barriers to learning can be overcome.  

 

 

Senacre Wood Primary School  
School Values Policy 2019/20  

At Senacre Wood, we deepen learning through first 
hand, challenging and relevant experiences. Our 

ambitious, enquiry-focused curriculum promotes our 
core school values: 

 

INDEPENDENCE: We think for ourselves 

COLLABORATION: We share our ideas and support our peers 

CURIOSITY: We explore and experiment 

RESILIENCE: We take risks and persevere 

REFLECTION: We reflect on our learning 

INNOVATION: We create and innovate 
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The Role of the Subject Leader: 

 A subject leader is a person who is tasked with leading improvement and offering guidance to other 
teachers on one subject within a school. They are in charge of making key decisions relating to their 
subject, as they often have specialist status (degree, further educational training or experience 
practitioner) and skills that are specific to the subject are taught expertly, thoroughly and deeply.  The 
2019 Ofsted Framework emphasises the importance of the curriculum as the driver for evidence that 
defines a high-quality education. The English Lead must have an absolute determination that children 
will learn, apply and enjoy the provision made for them in school. They should ensure that the 
curriculum is coherently and cohesively planned and sequenced and it is their role to make certain 
that teachers within their team or phase understand the rationale and the vision for effective planning 
and delivery so that they can create an engaging and consistent subject offer that deepens knowledge 
and enhances skills over time. The English Lead must have a vision for not just English as a subject, but 
across the whole school community and be a role model for spoken and written language. 
 
The English Lead and Headteacher should be responsible for improving the standards of teaching and 
learning in English through:  

 Monitoring and evaluating Literacy through regular learning walks and book checks which 
consider presentation, planning and feedback. 

 Being present in pupil progress meetings alongside the SENDCo and Maths Lead to ensure a 
consistent message to staff. 

 Checking the quality of the learning environment, including the learning walls. 

 Analysing data and tracking pupil progress and attainment to identify key strengths and areas 
to develop. 

 Supporting colleagues in their CPD, identifying areas for improvement alongside colleagues 
and suggesting in-house and outside CPD 

 Purchasing and organising resources for the classrooms, interventions and the library. 

 Keeping up to date with current research, pedagogy and information through CPD, social 
media and networking. 

 Informing Senior Management, phase leaders and governors of the progress of English and 
keeping an action plan which documents the change and growth of the subject. 

 Ensuring regular reports are made to the governors on the progress of English through the 
Headteacher’s Report at Full Governing Body Meetings. 

 

A Reminder of Statutory Requirements: 

EYFS:  
 
Comprehension:  
ELG Children at the expected level of development will: - Demonstrate understanding of what has 
been read to them by retelling stories and narratives using their own words and recently introduced 
vocabulary; - Anticipate – where appropriate – key events in stories; - Use and understand recently 
introduced vocabulary during discussions about stories, non-fiction, rhymes and poems and during 
role-play.  
 
Word Reading:  
ELG Children at the expected level of development will: - Say a sound for each letter in the alphabet 
and at least 10 digraphs; - Read words consistent with their phonic knowledge by sound-blending; - 
Read aloud simple sentences and books that are consistent with their phonic knowledge, including 
some common exception words.  
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Writing:  
ELG Children at the expected level of development will: - Write recognisable letters, most of which are 
correctly formed; - Spell words by identifying sounds in them and representing the sounds with a letter 
or letters; - Write simple phrases and sentences that can be ready by others. 
 
National Phonics Check: Children must pass the check in June of Year 1 with a score of 32 or more. 
 

Key Stage One: Working at the Expected Standard: Please see Appendix 

Key Stage Two: Working at the Expected Standard: Please see Appendix 

The National Curriculum 2014: The main changes to Literacy in the last five years include:   

 Performance, drama and poetry as key elements. 

 The skills of planning, writing, assessing and editing. 

 The prevalence of grammar and punctuation in context and the use of high-level, correct 

terminology. 

 A greater focus on reading for pleasure as a result of the document ‘How to be an Outstanding 

Reading School’. 

 How children retain and link new knowledge to previous learning in the English Curriculum 

How We Use the Curriculum in our Planning  

In Key Stage One and Key Stage Two teachers plan using the new National Curriculum framework. All 
aspects of Literacy are covered: reading, writing, poetry, speaking and listening and drama/ role play. 
A love of reading is promoted thorough the use of Enquiry days, themed author events, reading 
challenges, celebrating World Book Day, National Libraries Week and National Poetry Day and as well 
as online differentiated reading schemes and subscriptions to children’s newspapers. 
 
All teachers plan on a half termly basis and can use their medium term planning to devise detailed and 
differentiated weekly plans if they wish. The medium term plan is submitted termly to the English 
Subject Leader. Planning must detail reasons for text choices, based on skills that children need to 
learn within that year group. There is no expectation that teachers hand in these plans. Plans will 
only be checked if there is a concern around practice, the structure of lessons or pupil outcomes. 
Alternatively, teachers can meet with the Subject Lead to work collaboratively on planning as a 
professional development task. An overview of areas covered, writing opportunities and class texts 
used can be obtained from curriculum maps and progression documents which are available online 
on the school website.  Our planning documentation reflects key changes made to the curriculum as 
of 2014 with a focus on individual targeted support and deployment of support staff; as well as 
formative and summative assessment from lesson to lesson. 
 
The English Curriculum is a national document, available to all as part of the 2014 National Curriculum 
document found on the UK Government website. It is broken in three key parts to ensure children 
become confident writers who take pride and pleasure in the process on creating their own pieces of 
text for others to enjoy: 
 

TRANSCRIPTION: What does the writing look like on the page? 
 
To support the teaching of handwriting, we use the Letter Join program. This is enforced by using the 
cursive script from Letter Join on Microsoft programs which are used for display and during lessons. 
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The Teaching of Handwriting 
 
Handwriting will be taught on daily basis through EYFS and Year 1, with interventions and sessions 
built into the class timetable at Year 2. Throughout Lower Key Stage Two, children will be asked to 
practise handwriting regularly to ensure cursive writing is maintained and sizing is consistent, in line 
with the end of Key Stage 2 expectations. When the children move into Year 5 and 6, those children 
not using cursive writing are identified and interventions may continue through these year groups, 
assisted by an experienced TA. We use the school wide program ‘Letterjoin’ to teach handwriting and 
to ensure worksheets and board labels are good models by promoting the consistent cursive and pre-
cursive handwriting style. 
 

EYFS 
 
By the end of the foundation stage, most children will be able to enjoy [listening to and] using [spoken 
and] written language, and readily turn to it in their play and learning. They will know that their print 
carries meaning and they attempt writing for various purposes. They will be able to use a pencil and 
hold it effectively to form recognisable letters, most of which are correctly formed. 
 
Year 1 
 
Pupils should be taught to sit correctly at a table, holding a pencil comfortably and correctly. They 
should begin to form lower-case letters in the correct direction, starting and finishing in the right place. 
They need to be able to form capital letters, form digits 0-9 and understand which letters belong to 
which handwriting ‘families’ (i.e. letters that are formed in similar ways) and to practise these. 
 
Expectation by the end of Year 1: Pupils should be able to form letters correctly and confidently. The 
size of the writing implement (pencil, pen) should not be too large for a young pupil’s hand. Whatever 
is being used should allow the pupil to hold it easily and correctly so that bad habits are avoided. Left-
handed pupils should receive specific teaching to meet their needs.  
 
Year 2 
 
Pupils should be taught to form lower-case letters of the correct size relative to one another and start 
using some of the diagonal and horizontal strokes needed to join letters. They should understand 
which letters, when adjacent to one another, are best left unjoined, write capital letters and digits of 
the correct size, orientation and relationship to one another and to lower case letters. They should 
use spacing between words that reflects the size of the letters. 
 
Expectation by the end of Year 2: Pupils should revise and practise correct letter formation frequently. 
They should be taught to write with a joined style as soon as they can form letters securely with the 
correct orientation. 
 
 
 
EXEMPLAR:  
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KS1 Notes: Pupils’ handwriting should be legible by this point in their school career. Letters should be 
clear and consistent with an obvious knowledge of ascenders and descenders, as well as a stable 
knowledge of how to form the different letter groups.  
 
Year 3 and 4 
 
Pupils should be taught to use the diagonal and horizontal strokes that are needed to join letters and 
understand which letters, when adjacent to one another, are best left un-joined. They must increase 
the legibility, consistency and quality of their handwriting, for example, by ensuring that the down 
strokes of letters are parallel and equidistant and that lines of writing are spaced sufficiently so that 
the ascenders and descenders of letters do not touch.   
 
Expectation by the end of Year 4:  Pupils should be using joined handwriting throughout their 
independent writing. Handwriting should continue to be taught, with the aim of increasing the speed 
and fluency with which pupils are able to write down what they want to say. This, in turn, will support 
their composition and spelling.   
 
Year 5 and 6 
 
Pupils should be able to write down their ideas quickly. By the end of Year 6, pupils’ reading and writing 
should be sufficiently fluent and effortless for them to manage the general demands of the curriculum. 
Writing stamina and speed will be focused on and encouraged through a variety of activities.  
 
Pupils should be taught to write legibly, fluently and with increasing speed by choosing which shape 
of a letter to use when given choices and deciding whether or not to join specific letters. They should 
also be able to choose the writing implement that is best suited for a task.   
 
Expectation by the end of Year 6: Writing has become a way in which children express themselves. 
They have developed a personal style of handwriting which is legible and can alter this for purpose. 
 
Left-Handed Writers 
 
Teachers should be aware of left-handed writers and take their well-being into consideration. Left 
handed writers can smudge work across a page, can be uncomfortable when sat next to right-handed 
writers and can struggle with work placement on the page. Teachers should have knowledge about 
their class and be able to seat left-handed children sensitively and comfortably. 
 
Correction of Handwriting in our Marking Policy. 
 
Number reversals, misplaced capital letters, short ascenders and descender and over-sized letters 
such as c,w,s are common misconceptions picked up during the teaching of handwriting. In EYFS and 
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Key Stage 1, Children should be verbally corrected on this as a preliminary measure, with appropriate 
physical practice part of their next steps. They may be asked to spend a few minutes practising certain 
letters or joins each day- or this may inform the next handwriting intervention session if they are part 
of a group detailed on a provision map. Handwriting should not be the main next step as this should 
be linked to the skill being taught in the lesson. 
 
On the rare occasions that a child struggles with the fine motor skills required for cursive handwriting, 
the SENDCo may advise class teachers and parents that the child’s focus should be on clear, legible 
writing that can be composed at a good pace, rather than cursive joins, however this advice should be 
taken into consideration with the child’s year group as this can stop children achieving the end of Key 
Stage ‘Expected’ assessment. 
 

The Teaching of Spelling 
 
We recognise that spelling is not an easy task for many children, which is why we believe in the full 
immersion in language and new vocabulary and multiple applications of the spelling scheme that we 
use. No single scheme can teach a child to spell. We use the Read Write Inc spelling scheme to manage 
the transition from phonetically plausible words to those which require rules or need memorising! 
More information on how we teach spelling is detailed in our spelling policy, which can be found under 
the English section of our school website. 

Spelling words for that week are expected to be displayed on the class learning walls for children to 
use in their work- they cannot be simply ‘left’ in the scheme of work to be picked up three times a 
week. There is a whole school expectation that spelling words must be discussed in context, used in 
writing and models and ‘spotted’ in class reads- it is only due to over-exposure that children will begin 
to recognise and spell specific words correctly. 

Spelling lists will not be sent home by every teacher. If spelling lists are set as part of the pupils’ home 
learning, they should be differentiated, purposeful and a mix of new Enquiry terminology, words from 
the week’s spelling unit and the suggested word lists for Years 3-6 (these are not exhaustive and simply 
given staff guidance on the types of words that need to be learnt. There is more information in the 
2014 Primary National Curriculum Spelling Appendix.) In Years 2 to 6, children have a spelling ‘log’ as 
part of the scheme. It is down to staff to decide when to send these home and how these are used in 
class. In Year 6, details of words can be entered into the homework diary. 

Children of all ages must take some ownership over learning to spell accurately and try hard with their 
spellings, finding individual strategies to retain and spell new words. The following list details some 
suggestions of how children could practise new vocabulary:  

-Re-writing the word on a white board 

-Writing the correct spelling in their spelling logs 

-Adding the word to their personalised high frequency word grid and spelling card pack 

-Looking up the correct spelling themselves, either independently or with supportvocabulary 

-Completing a cloze activity for key spellings- such as there, they’re and their 

-Finding other words with the same pattern 

-Devising a mnemonic to remember the word 

-Adding the word to the working wall 

 

Dyslexia 
Dyslexia and associated difficulties are barriers to learning that staff consider carefully in their Quality 
First Teach approaches. Teaching is adapted to make universal classroom and group teaching 
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accessible for children with these commonly occurring needs. If children find spelling extremely 
difficult and long term interventions have been trialled under the guidance of the SENDCo and English 
Lead, we may screen for dyslexia. Dyslexia cannot be ‘diagnosed’ by teaching staff, only by an 
Educational Psychologist (or similar professional) and numerous children show ‘dyslexic tendencies’ 
whilst moving through the primary curriculum.  
 
How is Dyslexia Diagnosed? 
There are several tools available that can be used to help give an indication of possible dyslexic 
difficulties. These screening tests and checklists can be a great help in order to ensure support is put in 
place quickly, but they can't provide a diagnosis. Dyslexia can only be formally diagnosed through a 
Diagnostic Assessment carried out by a certified assessor. A Diagnostic Assessment can only be carried 
out by a certified person qualified to assess, such as a: 
 
-A psychologist specialising in specific learning difficulties (SpLD) registered with the Health Care 
Practitioners Council (HCPC) 
-Specialist teacher/assessor with AMBDA and/or an Assessment Practising Certificate (APC) 

 
British Dyslexia Association, https://www.bdadyslexia.org.uk/dyslexia/how-is-dyslexia-diagnosed/dyslexia-screening  

 
We cannot diagnose dyslexia at Senacre Wood Primary. We can perform a screening which gives a 
comprehensive break down of the child’s needs and the likelihood of dyslexic tendencies being 
present. This then can advise the class teacher and parents of which areas the child needs targeted 
support with during sessions and interventions. 
 

Composition: How a piece of work sounds when it is read aloud. 
 
We carefully plan English sessions so that children have the tools they need in order to structure 
different genres of writing. Teachers ‘plan backwards’ from their intended outcome, which may be a 
text analysis, a debate, an extended piece of writing, a mixed-media piece which includes writing or a 
piece of drama. These outcomes may be weekly or fortnightly depending on the cohort. Teachers plan 
each session with the over-arching intention of how that hour will help their pupils achieve in the final 
outcome. For example- in a newspaper report about the Blitz in World War Two, pupils will need to 
know about fact and opinion, direct and reported speech, journalistic language, puns, the historical 
and social context of the event and how to structure orientation and re-orientation paragraphs, as 
well as being able to use their knowledge from previous years to include key features- headlines, 
subheadings, captions etc. and the correct range of punctuation taught at Key Stage 2. Each session is 
designed to explore a specific skill or piece of knowledge in mixture of child and teacher lead activities, 
taking into account different types of learning styles as well as opportunities for whole class, group, 
pair and individual work.  
 
If used, the weekly planning proforma is designed to support this through the use of daily success 
criteria to help children achieve. Children must understand how their learning is moving on through 
the session and through the week. Teachers may use success criteria for writing in different ways- 
displaying on the board at pertinent points in the session so that children can judge their own progress, 
displaying it on the working wall as a weekly journey, including it in on the learning objective slip to 
be used as part of the assessment progress or stuck into books as a checklist after writing has been 
completed. Children and adults can build success criteria lists, and these are often used for 
differentiation within the class. Utilising success criteria helps to break down our assessment ladders, 
many of which could not possible be taught in a single session. 
 

Modelling Writing 

https://www.bdadyslexia.org.uk/dyslexia/how-is-dyslexia-diagnosed/dyslexia-screening
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Teachers are expected to model a strong command of the English language at all times, whether this 
is spoken or written. There will be times when teachers need to use good quality models to show 
children their expectations or how to include the features of the key text they are using. In EYFS, 
practitioners’ model writing expectations when working with children in small groups or 1:1 but this 
does not mean that children should copy what an adult does. Emergent writing should be free flow 
and part of a child’s development in the EYFS curriculum. Meaning should be given to marks that begin 
to form key shapes which link with letter formation. Children should see writing as part of daily life- a 
means in which to communicate and form messages with others. 

Emergent writing is young children's first attempts at the writing process. Children as young as 2 years 
old begin to imitate the act of writing by creating drawings and symbolic markings that represent their 
thoughts and ideas  

-Rowe & Neitzel 2010; Dennis & Votteler 2013 

As children move through the EYFS, the narrative arc and sequencing of treasured stories, songs and 
poetry will be explored using contextual themes which link to the other prime areas, strengthening 
children’s communication and language skills by enforcing vocabulary development. Modelled writing 
through the rest of the school could be in the form an existing text or a creation from an adult. The 
model should be explained and explored: often using Pie Corbett method of ‘boxing up’ the ideas to 
form children’s own ideas from the safety of a mimicked text and scaffolding. 

Shared Writing  

Shared writing is a strategy that can be used across the school on a whole class, small group or 1:1 
basis. It can be utilised when starting a piece of written work, or a simple paragraph. It asks children 
to be more involved in the creative and structural process of writing. Teachers should emphasis the 
correct narrative voice, re-phrasing and up levelling sentence construction if needed. Shared writing 
can be a good way to re-group children within a session. The whole class could start the shared writing 
(or a higher ability independent writing group can established and monitored by support staff) and 
then, once children are confidently sharing ideas, they are sent to try and record independently. The 
shared writing can be printed or photographed as evidence of the children’s contributions to that part 
of the lesson, and then referred back to as writing continues. Shared writing gives the teacher the 
opportunity to model the thought process behind composition, checking spelling, punctuation and 
grammar aloud, and discuss word choices with the children. 

Guided Writing 

Guided writing may be used for small group work. An adult writes with a group of children who may 
all have similar areas for development in their writing. For example, if there is a need for a focus on 
expanded noun phrases when writing a setting description, the member of staff would also write a 
setting description and over emphasise the use and formation of noun-phrases, as well as the non-
negotiables in that year group. This could be done underneath the visualiser too, for constant visual 
reference. Please see our use of Elmo/Talking Tins document. 

Independent Writing 

 
Where Can Work Be Found? 
 
Our new Enquiry-led curriculum for 2019 is often a vehicle for an English skill. Many teachers choose 
to link their class Enquiry to a high quality text which has a scientific, historical or geographical theme 
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or use extended writing to answer their ‘Big Question’ posed at the beginning of a learning enquiry. If 
a piece of work contributes in answering a big question, it may be placed in an Enquiry book rather 
than an English book. Enquiry books will also contained extended/written tasks as part of the 
application of skills and knowledge from a historical, geographical, scientific or religious perspective, 
alongside the other activities (fieldwork, investigations, observations etc) that may have been 
planned. These will be marked with the foundation subject skill objective in mind and will not 
comment on the cild’s use of English, although these pieces may be used for moderation and 
assessment. 
 
From September 2019, we no longer used a separate GPS exercise book as this is all evidenced in the 
yellow exercise book. In doing this, links can be made between all aspects of English rather than 
segregating areas. From September 2020, children in Key Stage 2 will use a Whole Class Reading 
exercise book to jot down quiz answers, reflections and predictions from reading lessons. The discrete 
teaching of grammar will be planned to compliment the final written outcome and so should also be 
included in books rather than rubbed off of mini whiteboards at the end of a session. We also do not 
use draft or ‘rough’ books, instead choosing to include first drafts in English books as part of the 
writing process. In the same way, we do not use a ‘final piece’ or ‘writing’ book which only shows 
the final product of any written work. We believe writing is a journey and we advocate the notion 
that a piece of written work is never really finished- that improvements can always be made, just as 
real writers draft, edit and publish work. 
 

Vocabulary, Grammar and Punctuation 

Grammar, Punctuation and Spelling (GPS) is taught both discretely and within reading, writing, spelling 
and phonics sessions throughout the day. In Key Stage 2, teachers have a discrete session of GPS skills 
towards the beginning of the week, which will help the children meet the outcome they are working 
towards. Each learning wall has a GPS area within it to aid children’s retention of the skill they have 
been working on. Staff use the Kent guidance document for the progression of skills within GPS, 
created by Penny Bill in 2016, to ensure there is full coverage of the curriculum. This document can be 
found within the progression documents on the English page of our school website.  
 
Teachers have been provided with three resources/schemes: year group CGP revision and question 
books and Schofield and Sims formal grammar teaching aids, in order to assist their teaching of this 
area. They may supplement these with other games and activities. We believe that grammar should 
be treated the same way as maths; children enter our classes at different stages and need to be able 
to master a skill before moving on. GPS learning can be found within the English book.  
 
Our spelling scheme is extremely vocabulary focused and new vocabulary is collected and built into 
class word banks, taken from the learning walls. Whole class reading sessions have a vocabulary 
focused quizzes and questions, in order for children to access the texts they are presented with. 
Teachers should model high expectations when working with children on their range of vocabulary 
and grammatical structures, using the correct terminology as outlined in the National Curriculum. 
Misconceptions in GPS are very easy to form and teachers should closely observe and quiz children on 
the skill that they are acquiring, ensuring previous knowledge is set in a solid foundation before 
moving forward with the next expectation. 
 
In 2021, all staff were involved in vocabulary refresher training, to ensure that vocabulary instruction 
was accessible and inclusive.  
Strategies included:  

 Keeping up to date with relevant research and evidence concerning the teaching of 
vocabulary. 
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 Ensuring vocabulary instruction featured on our School Development Plan, so that it became 
a whole school  

 Staff use single word assessments to analyse retention across the class and the subjects 
which are taught. 

 Subject leaders make careful decisions about vocabulary which must be taught, to avoid 
cognitive overload. 

 Working walls must have learned or new vocabulary added to them so that children see new 
words daily. 

 Spelling words must be explained, not just learnt in isolation. 
All staff understand that children should not guess at vocabulary but should be told what a new 
word means, given examples and have multiple exposures to it for it to be retained. 
 

The Teaching of Reading and Reading for Pleasure 

Every opportunity is taken, from the time a child enters our school to expose them to an attractive 
and stimulating array of books to develop a love and enthusiasm for reading. Children should come to 
enjoy reading for its own sake, and to turn willingly to books as sources of pleasure and information. 
For this reason, we use a carefully graded system (Read Write Inc in EYFS and KS1) which incorporates 
both reading schemes (Oxford Owl and Pearson in KS2) and a mixture of classic and modern children’s 
literature and high quality non-fiction texts and films. This enables us to provide a wide selection of 
fiction and non-fiction books at each level of development and also to give your child access to well-
written texts that stimulate their interest and encourage positive reading habits. Children are 
encouraged to read online too, and access different genres and texts types to broaden their 
understanding of how language can be used in different formats. 

Class libraries include poetry, journalism and encyclopaedic texts to extend children’s reading 
pathway. Our whole school library is accessed once a week at least by each class, where children have 
their own library card and can check books in an out, just as they would in the real world. 

Reading for Pleasure and the Senacre Wood Primary Book Map 

We believe that our immersive new library promotes wholly positive reading behaviours. Children has 
a half class slot each week in which to select their chosen book and use our ‘real’ library scanning 
system in order to provide an experience that children may not have access to outside of school. We 
stock the library with donations and have been granted funds from our local councillor. We further 
model this through story time circles, book ‘carpets’ and interest in high quality texts with EYFS and 
Key Stage One and with self-selection and challenge in Key Stage Two.  
 
It is important that children enjoy the feeling of selecting and trying out books, but they can be guided 
and recommended different texts by a supportive adult. All teachers, as a non-negotiable, should read 
a class text at the end of end of the school day, promoting expression and a strong command of 
language in order to dramatise the story. The end of the day read could be poetry, short extracts, 
news stories, whole novels or age-appropriate picture books. More information around the types of 
texts that could be chosen can be found on our whole school ‘Book Map’ which details the progression 
of texts used for different purposes across the year. 

Teachers as Models 

As an absolute non-negotiable, all teachers will read to their class text to their children every day. 
Therefore, children will listen to at least 75 minutes of good quality reading a week from an adult with 
good diction, expression and fluency. All of these skills should be modelled to children in Standard 
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English, as previously stated. It is up to teachers when this happens and what children do whilst 
listening to the reading. This ideally should be within the reading lesson, before or after lunch, or at 
3pm. This is on top of reading during registrations, during phonics, English and possibly Enquiry and 
break times too, if children choose. 

The Teaching of Reading: EYFS 

The Teaching of Phonics 

At Senacre Wood Primary School we use the Read Write Inc (RWI) programme to get children off to a 
flying start with their literacy. RWI is a method of learning centred around letter sounds, we use it to 
aid children in their reading and writing. Children from EYFS and Year 1 are split into groups across 
several teachers, teaching assistants and key workers from 9am to 9.30am each morning from 
Monday to Friday. Using RWI, the children learn to read effortlessly so that they can then put all their 
energy into comprehending what they read. It also allows them to continually practise spelling skills 
so that they can put all their energy into composing what they write. In EYFS and KS1, children will 
follow the daily phonic programme to create fluent, enthusiastic readers, confident speakers and 
willing writers. 
 
When using RWI to read the children will: 

 learn that sounds are represented by written letters 

 learn 44 sounds and the corresponding letter/letter groups using simple picture prompts 

 learn how to blend sounds 

 learn to read words using 'Fred Talk' 

 read lively stories featuring words they have learned to sound out 

 show that they comprehend the stories by answering questions 
 

When using RWI to write the children will: 

 learn to write the letters/letter groups which represent 44 sounds. 

 learn to write words by saying the sounds in Fred Talk 

 write simple sentences 
 

Towards the end of Year 1, pupils will complete the compulsory National Phonics Screening Check. 
This informal test quizzes pupils on their decoding skills and how confidently they can segment and 
blend often unfamiliar words.  

During teacher-led English sessions, the EYFS practitioners will use valued classics to ensure children 
are familiar with the rhythm and rhymes of the stories from all different cultures and countries. This 
range can be found documented on the EYFS Book Map document. Practitioners will use adult lead 
time for small group text focuses, which will document the children’s understand of different text and 
story types. Role play areas may be used to help child re-enact stories they have read in order for them 
to orally rehearse known texts and add them to their own ‘library’ or stories to call on later in their 
school career. 

The Teaching of Reading: Key Stage One 

Year One: The teaching phonics remains integral to children’s understanding or texts and their access 
to the rest of the curriculum. The 9am to 9.30am phonics session will still continue, with children set 
between groups and their progress continually reviewed to ensure group fluidity. Year One will also 
undertake a text study in their English lessons throughout the week where comprehension and 
questioning skills are utilised. This will mean books chosen may be longer short stories and picture 
books, or simple chapter books to ensure high expectations and exposure to new language. This 
session will have to be in the afternoon or within the English session, as Phonics teaching remains a 
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priority every morning. English lessons will continue to explore high quality texts through written 
responses, drama and discussion, meeting the National Curriculum statements for Year One, and 
applying and consolidating new phonics knowledge. 

Phonics interventions should not disrupt the following sessions: Art, PE, PSHE or Maths. Children will 
be learning the foundation skills in other core subjects and take part in areas of the curriculum which 
are vital for their mental and physical health. 

Year 2: Year Two will also complete text reflections on a Monday and a Friday at another time in the 
day, as catch up Phonics teaching will be needed each morning at the beginning of the year. Exceeding 
children will use RWInc Book 2 during this time, as children ‘pass’ the phonics assessment, the 
groupings with the class teacher can then be managed accordingly. This will then change to afternoon 
spelling sessions as whole class reading lessons take over after Christmas. 

Year 2 will be a transitional year where children are exposed to extracts in preparation for national 
exams but this may with the help of CGP, Classroom Secrets and model text extracts. A PowerPoint 
could be produced in the same format as the rest of the school’s extracts each time an extract is used. 
The class teacher could also use the time from 9am to 9.30am to continue to work on fluency and 
decoding in the other two sessions, so that children are ready to meet the demands of Key Stage Two.  

Key Stage One teachers must have an absolute determination that the children leave their classes 
being able to read. 

 If children’s decoding is poor, they will not be able to access the demands of the next Key 
Stage, relying on adult help or misconceptions formed by coping strategies.  

 Interventions should be short, measured and consistent in order to help children to learn to 
read and enjoy books. They should be reviewed and altered where assessment points to this, 
or every six weeks. 

 Staff should be very clear on the precise next steps for a child that has fallen behind, in order 
to help them catch up. Staff will be questioned on this is progress meetings by the Teaching 
and Learning Lead and by the SENDCo 

The Teaching of Reading in Key Stage Two: 

Teachers will teach reading every day, normally from 9am, but are given a certain level of ownership 
around how their reading session is timetabled and linked to writing. English, where possible, will then 
follow at 9.30 for an hour. It is up to teachers how this looks or how the 9am to 10.30am time is split. 
One suggestion is forty-five minutes of reading teaching and forty-five minutes of writing, which could 
be related or unrelated- e.g. teachers could be teaching grammar, spelling rules, writing structure or 
creative writing after the reading session. It could be a structure that changes through the week, with 
only thirty minutes of extract work Tuesday to Thursday as these will not be linked to written work 
and children having to hold multiple texts in their heads in not conducive to the enjoyment of reading. 
This morning timetabling is dependent on Art and Music placement on the timetable, which are taught 
by separate teachers. Below is the suggested outline of a week which has been discussed with staff: 

 On Monday and Friday, teachers will spend their reading lesson reviewing their class text or 
on an assessment. The outline of these lessons are on the PowerPoints.  

 On Tuesday to Thursday, teachers will follow the extract lessons. These contribute to 
children’s cultural capital, Enquiry knowledge and personal literary canon (exposure to 
classics, poetry etc.). 

 These extract lessons may be swapped out for a whole class text study: Holes/Kensuke’s 
Kingdom etc. where children have a copy each of the book. Alternatively, teachers may swap 
the extract lessons for a more detailed study of the model that is being used for the children’s 
writing. Teachers will always return to teaching extracts in the middle of the week. Extracts 
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can be found linked to the Google Drive document on sites such as LoveReading and free 
eBook resources. Teachers will try to put our own series of presentations together that meet 
the needs of our children, over the coming months. 

 This work is kept in Whole Class Reading Books and these are the children’s personal journals 
to jot down answers, thoughts and responses to the text. These are not marked. 

 All staff will use the VIPERs format of questioning- this is what the extract questions are based 
and will help our children meet the content domains asked of them at the end of Year Six.  

 At the end of the term, children will be assessed on BugClub for their reading level, or an 
extract may be used with assessment questions. Teachers may need to cover some of the 
ladders discretely and this will be highlighted and discussed in pupil progress and staff CPD. 
 

Other Opportunities for reading and comprehension through the school day: 

• Independent reading when next steps are finished or after lunch: reading a book corner or 
library selection, or a named booked from home. 

• Information texts both online and from the library, for research purposes. 
• Class library time. 
• Class novel readings. 
• Comprehension work to inform understanding in humanity subjects. 
• Listening to stories and poetry in assembly. 

 

Reading at Home  

Part of a child’s success in our Reading Curriculum is the partnership between school and home. We 
expect parents to promote reading as a crucial life skill, and as an enjoyable escape, talking about 
books positively and providing experiences for their children which involve reading for purpose and 
pleasure, such as visiting a library or a free museum. We will not punish a child for not reading at 
home, but we will make it clear in our parent talks and meetings that we expect children to consolidate 
their reading skills after they have left school at 3.15pm. Similarly, children will not be ‘rewarded’ for 
reading, as we believe this leads to children seeing reading as a competition, rather than coming to 
view it as a time for relaxation and entertainment. We know that sometimes children are reluctant to 
read and reading at home can take many different forms over the course of a week: 

 An adult led story as part of the bedtime routine. 

 A shared story, where children are encouraged to join in with rhymes or words that they know. 

 Quiet reading as a form of entertainment. 

 Practicing phonemes through play. 

 Reading for purpose- using instructions, recipes and games. 

 Reading out loud from a school book or ebook. 
We are always happy to see children enjoying a variety of different texts- your child could read 
magazines, ebooks, audio books, non-fiction books, graphic novels, novels, short story collections or 
picture books if they are at an age appropriate level. 
 
Reading Schemes and Book Banded Books. 
 
We use a book banding system to guide children through the small steps of learning to read. At EYFS 
and key stage 1, these books help the children to practice the sounds they have previously learnt in 
their phonics sessions during the morning, and staff work hard to closely match our new ‘book bag’ 
book to each child’s needs. For added interest, we also use BugClub online books which we match to 
children’s attainment using our ‘Matching Book Band’ document. It is out expectation that children 
read every night and have their reading records signed by an adult. 
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Our book banded books also have questions and activities for parents to do on the inside cover, as 
well as tricky words to practise, all of which can form part of home reading. A record is kept of how 
many times a book is returned over a week and a term, and staff will telephone parents if a book is 
not being returned frequently to address any concerns or issues. Children need to bring their reading 
book every day as they may be asked to read to an adult for assessment purposes or as part of a 1:1 
intervention. 

 
Speaking and Listening Opportunities 
 
Oracy skills form an integral part of our English Curriculum and are mapped on each teacher’s medium 
term plan. We use Seesaw, our online learning platform, to record moments that cannot be capture 
din books, such as fantastic discussion, drama and presentations- all of which are transferable skills 
for the rest of a pupil’s life. Oral rehearsal is a key part of our pedagogical stratagem, and teachers are 
actively encourage to ensure children do most of the deliberation, development and evaluation within 
a session. 

We aim to develop, as fully as possible, each child’s competence, confidence and enjoyment in 
speaking and listening. Speaking and listening activities are embedded throughout the wider 
curriculum, as well as English, as we know that being a great speaker helps children to become great 
writers. We must provide a stimulating environment, which arouses children’s interest and curiosity, 
prompting them to ask questions and discuss new learning. We expect all teachers to: 

• Be excellent role models for speech and listening skills. 

• Listen carefully and with respect and interest to what the children say. 

• Extend their range by encouragement, explanation and interpretation. 

• Give all children equal opportunities to develop their oracy.  

 

Speaking and Listening is recorded on Seesaw and  our online learning platform. 

 

English Learning Walls 

Learning walls should be treated as if they are another adult in the class room- they should contain 
the learning journey so far, take contributions from children, model good practice, shared composition 
ideas, scaffold learning, advice on how to include skills taught so far and have clear over-arching 
objectives and success criteria. Children should be able to remove things from the wall and take them 
to their tables, as well as answer question prompts. Learning walls need to be added to everyday, and 
should be able to be taught from, as well as being used as a prompt to children who may have missed 
the previous day’s lesson. Each class has consistent headings for learning walls. Our Teaching and 
Learning policy outlines our expectations of a high quality environment, please see Appendix 2. 

Assessment and Strategies for Feedback in English 
 
RECORDING AND ASSESSMENT  

Continuous assessments of reading and writing progress are made throughout the year through the 
use of past SATs questions and Teacher Assessment. All children have targets for writing, and these 
are captured in individualised success criteria. In Year 6, children have dated bubbles to help staff and 
pupils capture Primary Assessment Framework target being met through the year for the moderation 
of books at the end of the key stages. 
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Reading Assessment- domains and PAF 
 
Reading assessment at Senacre Wood is an ongoing process comprised of age-appropriate formative 
and summative assessment strategies. Reading ‘ladders’ are used to track the progress of all children 
in Reading sessions. This assessment information is used to inform planning, identify targets and the 
levels the children are working at. Formal reading tests are carried out in Year 2 and Year 6 only. In 
other year groups, Pearson Bug Club assessments are used alongside teacher assessment to decide 
whether a child is ready to move to the next band. Quizzes used within the whole class reading 
structure also help teachers decide the VIPER area 
 
GPS Assessment 
Teacher use SATs questions or their own flashback questions to build short assessments on what has 
been taught over a term, seasonal term or year. These can be used for gap analysis so that staff and 
pupils know how best to move forward. Speed spells are carried out from Year 2 to Year 6 as part of 
the Read Write Inc spelling programme.  Spelling lists appropriate to the child’s level and ability are 
formed in log books which children revise in early morning work.  
 
Writing Assessment 
 
Writing Assessment is teacher led. We have high expectations of our teachers’ subject knowledge and 
the way in which they move children forward in their writing- a multi-faceted and complex skill. 
Writing moderations are planned cross-key stage and cross-school at varying points throughout the 
year- these are used to support judgements in the data submitted, aid staff CPD and prepare for 
external moderations by KCC. We expect teachers to assess independent writing which should be 
annotated in children’s books. 

 
Feedback 
 
When marking piece of writing, the normal marking annotations should be used to denote the level 
of support given (See Appendix 1) Staff will use the green pens to tick the points in the work where 
children have met criteria from the Learning Ladders/National Curriculum statutory guidance. These 
ticks will be annotated or a note will be added in the margin if it is unclear why the child has 
achieved. Pink comments can also be noted in the margin so that end of term assessment is clear 
and easy to find. 
 
We believe that the following principles should underpin all marking and feedback:  
 

 The process of marking and offering feedback should be positive. 

 Marking and feedback is the dialogue between teacher and pupil, ideally while the 
task is still being completed or within 24 hours of the task or session.  

 Marking should always relate to the lesson objective and, increasingly, the child's 
own personal learning targets. 

 Marking should be completed regularly- daily for core subjects- so that children are 
able to use feedback immediately to impact further lessons. 

 Time must be given for the child to read and respond to the comments made verbally 
or written. 

 Comments should be appropriate to the age and ability of the child. 

 Comments will focus on only one or two key areas for improvement and next steps 
should be achievable in the twenty minutes children receive to complete them.  
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 Teachers should aim to promote children's self-assessment and peer assessment by 
linking marking and feedback which includes sharing the learning objectives and 
success criteria 

 Whenever possible, marking and feedback should involve the child directly. The 
younger the child, the more important it is that the feedback is oral and immediate. 
A small note can be made in the margin eg. VF TA ? would indicate that a teaching 
assistant has given feedback around the use of question marks, we would then expect 
to see an improvement in understanding or further staff intervention if this is not the 
case. 

 Feedback may also be given by a teaching assistant, cover teacher or SLT. 

 Group feedback is provided throughout the lesson. 
 
Corrections and responses must be completed before the next piece of work commences. This must 
be an established part of the classroom routine, and is often used as part of Early Morning Work, 
when the children enter the classroom at 8.40am. To enable teachers and teaching assistants to 
ensure pupils have made an appropriate response to marking, purple ‘polishing’ pens/pencils should 
be used by children when improving their work. 
 
In the event that a child has misunderstood a task or continually made the same error, marking 
should cease. This will avoid a child receiving a piece of work littered with dots and pink 
annotations. Instead a supportive comment should be made and a time arranged for when the task 
will be revisited with small group or 1:1 support. VF should then be added to the work to show a 
follow up has been arranged or a pink slip or green slip could be included as a result of the session. 
 

Good practice for Staff Good practice for Children  
-Model the use of ‘mistakes’ and the correction of 
grammatical errors through cloze exercises and in 
games in discrete GPS lessons. 
-Allow children time to take care over their work. 

-Proof read their own and others’ work for errors with an 
expectation of ability. 
–Read and respond to annotations by teacher. They will focus 
on self-esteem and others’ feelings when correcting. 
-Not rely on an adult to be the first person to check their 
work. 

- Attend CPD if directed, and look for CPD if they 
feel there is an area for improvement in their 
practice. 
-Ensure that editing is a taught as a discrete an 
integrated skill, with editing lessons becoming 
part of the planning overseen by MC.  
-Incorporate a heavy use of visualiser, modelling, 
choice based changes for KS1 pupils. 

-Look carefully for errors in their own work 
-Consider work to be unfinished, always. 
-Change their learning behaviour to address their new role as 
editors. 
-Independently move onto editing their own written work in 
other subjects as well as English, where appropriate. 

- Make sure that editing is part of the process of 
modelling and children’s own practice. 
-Review work as they write or add things in later. 
-Praised redrafted work is modelled,  
-editing is integrated and specific in every lesson 
and is not just used a stand-alone direction to HA 
children who have finished.  

- [KS2 children] to be good models for revision of paragraphs. 
- proof-reading is natural skill which is integrated into the 
writing process. 
-Use the drop every line technique in extending writing to 
leave space for additions. 
-Publish paragraphs of work where a real difference in 
revisions can be seen. 

 

Pupils who exceed the expected level of attainment. 

There will be some children who naturally exceed at English as a subject. We often find that our 
strongest and most natural readers excel at creative writing, due to their exposure to more complex 
narrative structure and higher levels of vocabulary and phrasing. We have built a document to be used 



 

17 
 

for planning for those who are accessing higher ability work. Please see the Senacre Wood English 
Mastery file for more information on how to go beyond the planned stretch and challenge in English 
lessons. 

Spelling Corrections: Please also see our Spelling Policy 
 

 Key Stage One: Children should be encourage to read word aloud to find corrections and 
correction with a purple pencil. Spelling of words above the key stage’s spelling rules and 
patterns can be corrected but this should be completed in a meaningful manner. 

 At Key Stage 2, high frequency words should be identified by the children for correction 
through peer marking, if appropriate. Teachers should focus on new use of language and 
technical vocabulary when related to the task. Incorrect words should be marked as code ‘sp’ 
in the margin- alternatively teachers may choose to speak with a child separately about their 
spelling to provide more targeted support.  Children might misspellings to a personal log book, 
use the look-cover-copy technique, add these to the working wall or practice these with a 
friend. 

 
Quality Marking for Written Work in all Subjects  
 
Not all pieces of work can be depth marked.  Teachers will need to use professional judgement to 
decide whether work will include a next step or given detailed attention.  
 
Feedback should focus first and foremost on the learning intention of the task which addresses the 
National Curriculum skill.  The emphasis of marking should be on successes and improvement needs 
against the learning objective. Focused comments should help the child ‘close the gap’ between what 
they have achieved and what they could have achieved (e.g. ‘What else could you say about the 
prince?’ ‘Add an expanded noun phrase about the prince’s personality’, Try one of these words: 
handsome, elegant, arrogant.’)  Useful ‘closing the gap’ comments are: 
 

 A reminder prompt (e.g. ‘What else could you say here?’) 

 A scaffolded prompt (e.g. ‘What was the soldier doing? ‘ Jesus was angry so he …’, 
‘Describe why this is needed in this experiment’) 

 An example prompt (e.g. ‘Choose another set of cards to match from the following:’) 
 
Non-Negotiable Procedures for All Marking 

 All marking is to be carried out in green and pink gel pen available from the school office. 
 All marking is to be completed in a clear, legible, cursive hand- aligned to the school 

handwriting policy. 
 The marking code is to be followed in all cases- this is displayed in all classrooms for staff and 

pupils to use. 
 Pupils will respond/correct their work in purple pen. This could be used within the lesson or 

after the work has been looked at by the teacher. 

Verbal Feedback 

 In the course of a lesson, teachers’ comments to children should focus firstly on issues about 
the learning objective and secondly on other features which have been taught. 

 Verbal feedback should be indicated on the child’s learning within the lesson. This should then 
be followed by them being able to complete work independently/correcting a misconception 
present in earlier writing e.g over-use of brackets. 
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 It should not be used to replace corrections or challenges- if they have found a task difficult, 
give VF if this is the appropriate action, but ensure it is followed up by pupils demonstrating 
their understanding and therefore showing progress. 

Self-marking 
 
Throughout the curriculum, children should be encouraged to self-evaluate.  Children can identify 
their own successes and look for improvement points. Children should be encouraged to assess their 
work ahead of final marking, using checklists and differentiated success criteria. 
 
Examples of Shared marking 
 

 Use one piece of work from a child to mark as a class at regular interval under the visualiser. 
This models the marking process and teaches particular learning points at the same time. 

 Show two pieces of marked and assessed work, with the same title, and discuss their 
differences. 

 Ask children how they would mark a piece of work which has been anonymised.  
 
Paired marking 
 
Children should sometimes be asked to mark work in pairs.  The following points are important: 
 

 Paired marking should not be introduced until Key Stage 2, unless teachers feel younger 
children are ready for this. 

 Children need to be trained to do this, through modelling with the whole class, watching 
the paired marking in action. 

 Ground rules (e.g. listening, interruptions, confidentiality, etc.) should be decided and 
agreed. 

 Children should, alternately, point out what they think has been achieved first and then 
suggest ways to improve the piece against the learning objective and not spellings, etc.  
The 3:1 success to improvement ratio should be followed, to avoid over-criticism. 

 
 

The role of Teaching Assistants in English Lessons 
 
Teaching Assistants should mark the work of children they are working with during the session and 
provide verbal feedback, if they feel confident to do so. This should form part of their dialogue with 
the child about how improvements can be made, as well as highlighting achievements. If a Teaching 
Assistant is unsure of what to comment on then this should be referred to the class teacher or subject 
lead. Please see the ‘Effective Use of TAs’ document for further examples of how TAs can be used for 
split inputs and fluid groupings. 
 
 

Monitoring and Accountability 

The accountability for the monitoring of English falls to the Reading/Phonics Lead, the English Lead, 
Teaching and Learning Lead and the Head Teacher. Communication with staff is made through staff 
inset days, SLT meetings, weekly staff meetings and individual planning or feedback meetings with 
staff. Staff will report back on external CPD to whole staff, phases or individuals, as appropriate. 
Resources are located either in classroom or in communal areas. Resources are updated when 
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necessary and can be found in year group classrooms, the library and in cupboards in the KS2 two 
main corridor- it is down to staff to resource their lesson accordingly. 
 
Monitoring is planned termly by SLT and English dropins may take the form of a lesson visit, 
environment learning walk, pupil voice, anonymous survey, book checks, SIA visit, pupil shadowing, 
professional dialogue or full observation of up to fifty minutes if the member of staff is a first year ECT. 
Governor monitoring is used to hold stakeholders’ to account and challenge their perceptions of their 
subject. The English Lead will attend 3 Subject Leader Meetings per annum for up to date guidance 
and current practice and is a Staff Governor. This policy will be reviewed every year or in the light of 
changes to legal requirements.  
 

Parental Concerns 

Special Educational Needs  

Where barriers to learning are identified, the class teacher will work closely with the SENCO and the 
Literacy Co-ordinator, to ensure that difficulties are swiftly addressed as quickly as possible and a 
programme of learning is put into place to remove the barriers. If appropriate to their needs, the 
targeted children may access intervention groups including phonics, oracy work, handwriting and 
grammar work.  
 
If parents have a concern around their child’s grasp of English or the English language, they should 
make an appointment to see their child’s teacher in the first instance. They can offer support on 
specific gaps in knowledge or misconceptions. Concerns will be passed to the Subject Lead so that 
they are also aware. If the class teacher is unsure of how to proceed, they will seek advice from the 
Subject Lead, who may observe and provide feedback and strategies. In cases where children are 
falling behind or are making little or no progress in an area, an appointment can be made with Mrs. E 
Baksh, our SENDCo and Inclusion Lead, to discuss interventions which could be put in place. All 
children who are making less than expected progress are discussed in termly Pupil Progress meetings 
with the Head teacher, Teaching and Learning Lead and the SENDCo.  
 
All Children 
 
If you are unhappy about the support your child has received, you are welcome to discuss any issues 
with Maria Dixon, English Lead and Teaching and Learning Lead or with the Headteacher, Emily 
Sweeney. If you feel the situation has still not been resolved, our Chair of Governors, Mrs Joanne 
Mason, can be contacted in writing care of the school office. 
 

Inclusion and Equal Opportunities  
 
All children are provided with equal access to the English curriculum. We aim to provide suitable 
learning opportunities regardless of gender, ethnicity or home background.  
 
 

Conclusion: 
 
This policy should be read in conjunction with the following school policies: 

 Teaching and Learning 2022 

 Pupil Feedback Policy 2022 

 Equal Opportunities Policy  

 Health and Safety Policy 
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 High Ability English Pupils 

 Effective Uses of Teaching Assistants.  

 Matching Book Bands 

 SEND Policy 2022 
 
External policies: 

 ‘Which Book Band and Why?’ 

 Primary National Curriculum 2014 

 Research Review Series: English 

 ‘Reading for Pleasure.’ 
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APPENDICES: 

Appendix 1 

Key Stage 1: Reading 

Content domain reference 

1a draw on knowledge of vocabulary to understand texts 

1b 
identify / explain key aspects of fiction and non-fiction texts, 
such as characters, events, titles and information 

1c identify and explain the sequence of events in texts 

1d make inferences from the text 

1e 
predict what might happen on the basis of what has been read 
so far 

 

Key Stage 2: Reading 

Content domain reference 

2a give / explain the meaning of words in context 

2b 
retrieve and  record information / identify key details from 
fiction and non-fiction 

2c summarise main ideas from more than one paragraph 

2d 
make inferences from the text / explain and justify inferences 
with evidence from the text 

2e predict what might happen from details stated and implied 

2f 
identify / explain how information / narrative content is related 
and contributes to meaning as a whole 

2g 
identify / explain how meaning is enhanced through choice of 
words and phrases 

2h make comparisons within the text 

 



Appendix 2 

   



Appendix 2 

 

Senacre Wood Primary School Homework Policy 2022 

At Senacre Wood Primary, we believe that homework consolidates and extends the work undertaken in the classroom, promotes the development of good learning behaviour and develops the skills for children 

to become independent learners. 
Parents/carers are asked to BE REFLECTIVE: 

 Be involved in the homework of your child- assist the school in explaining to children that homework is valued and aids learning. 

 Make the experience pleasurable through discussion, reflection, encouragement and praise. 

 Contact the class teacher if you are not sure of some aspect of the homework or if your child is experiencing difficulty completing it. 
Children are expected to SHOW RESILLIENCE: 

 Complete all homework and hand it in on time. 

 Listen carefully in class to make sure the task is understood. 

 Complete homework using appropriate writing materials- pencil or blue handwriting pen- not biro, felt tip or crayon. 

 Develop a ‘have a go’ attitude when faced with homework activities. 

Year Group Develop a love of reading  
(CURIOSITY) 

Examples of Weekly Class Homework Tasks 
(COLLABORATION) 

Ongoing Independent Tasks  
(INNOVATION) 

Times table Expectation for Year Group 
 (INDEPENDENCE) 

EYFS Daily Reading – 10 mins x 5 with an adult 
(This includes BugClub) 
Sharing a book with an adult family member 
Book talk at home. 

Phonics/reading skills.  
 

Home learning tasks set at the start of every 
term.  
Adding evidence for EYFS area to Seesaw 
weekly. 

Doubling and halving. 
Number facts to 10/20. 
Number formation. 

Year 1 Daily Reading – 10 mins x 5 with an adult 
(This includes BugClub) 
Sharing a book with an adult family member 
Book talk at home. 

Maths booster work. 
Phonics/reading skills.  
 
 

Number work booklet. 
Phonics/reading skills. 
 

Number facts to 20 
Count in multiples of 2,5 and 
10.  
Recall halves and doubles to 10. 

Year 2 Daily Reading – 10 mins x 5 with an adult 
(This includes BugClub) 
Sharing a book with an adult family member 
Book talk at home. 

Maths booster intervention homework for 
specified group of children. 

Phonics/reading skills may be given as an 
intervention. 
TT Rockstars or IXL if ready. 

Multiplication 
and division facts for the 2, 5 
and 10 times tables, 
Recognising odd/ even numbers. 

Year 3 Daily Reading –15 mins x 5 with an adult 
(This includes BugClub) 
Reading their own books at home 
Sharing a book with a grownup 

Termly Enquiry home learning challenge set on 
Seesaw- please upload a weekly response. 
Spelling logs uploaded on to Seesaw. 

IXL maths website consolidation. 
Spelling log books 
TT Rockstars 

Multiplication 
and division facts for the 3, 4 
and 8 times tables. 

Year 4 Daily Reading – 10 mins x 5 (with an adult if 
not a free reader.) 
(This includes BugClub) 

Termly Enquiry home learning challenge set on 
Seesaw- please upload a weekly response. 
Spelling logs uploaded on to Seesaw 

IXL maths website consolidation. 
TT Rockstars or IXL 
Spelling log books 

Multiplication and 
division facts for  
tables up to 12 × 12. 

Year 5 Daily Reading – 15 mins x 5 (with an adult if 
not a free reader.) 
(This includes BugClub) 

One core subject set on Seesaw- please upload a 
weekly response. 
Spelling logs uploaded on to Seesaw 

IXL maths website consolidation. 
Spelling log books.  
TT Rockstars- if not secure with tables. 

Multiplication and 
division facts up to 12 x 12. 
Recognise prime and square numbers. 

Year 6 Daily Reading –15 mins x 5 
Ensure a variety of texts can be accessed: 
poetry, non-fiction, diaries, newspapers, 
blogs, graphic novels, short stories. 

One maths and one English task to upload on 
Sesaw 
Spelling logs uploaded on to Seesaw 
Maths Revision workbooks 
Grammar Revision workbooks 
Reading comprehension work books 

IXL maths website consolidation. 
Spelling log books. 
Ongoing research and other small tasks 
detailed in personal homework diary. 
 

Multiplication and 
division facts up to 12 x 12. 
Corresponding decimal facts e.g 1.2x4=4.8 
Fractions, decimals and percentages 
relationships. 
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